Supportive learning environment: Catering for diversity
The Australian Professional Standards for Teachers identifies seven Standards that describe what ‘teachers should know and be able to do. The Standards are interconnected, interdependent and overlapping’ (AITSL, 2014). The required skills for effective, quality teaching practices are described as focus areas within each of the standards. The Standards are broadly organised within three domains of teaching: Professional Knowledge, Professional Practice and Professional Engagement. 
While it is clear that this unit of work would draw on teaching skills across all of the Standards, the particular focus of this supporting document is aligned to those required to create and maintain supportive and safe learning environments (Standard 4) within the domain of Professional Practice. 
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Other Standards of particular relevance when considering differentiated, targeted and intensive support options would be those from the Professional Knowledge domain:
1 Know students and how they learn
2 Know the content and how to teach it

The Queensland Studies Authority (2010) identifies a supportive and inclusive learning environment as one that:
· Values diversity of ability, opinion and experience
· Values diversity of language and cultural beliefs 
· Is supportive of everyone’s efforts
· Empowers everyone to communicate freely
· 
	Strategies and adjustments to engage and support all students

	Adjustments in environment

	· Seat students with specific needs in optimal location for learning (e.g. student with hearing loss close to teacher and away from ambient noise)
· Provide quiet working space for independent activities
	· Monitor playground situation and support student to choose activities that assist them to interact  with others in a safe and engaging way
· Provide specialised work area where students can engage with concrete materials

	Adjustments in planning

	· Plan with other specialists such as speech pathologists, guidance officers, special education teachers to incorporate targeted individual goals
· Plan to explicitly teach curriculum content
	· Plan for personalised learning and support. Consider an Individual Support Plan for those students requiring differentiated curriculum to support access, participation and achievement
· Plan access to rewarding activities

	Adjustments  in teaching

	· Provide a continuum of support to respond to the learning needs of all students by working within a Whole-school approach to supporting student learning (Department of Education and Training, 2013)
· A Whole-school approach to supporting student learning



	· Increase opportunities to practise new skills and concepts
· Provide additional modelling, concrete examples, visual and pictorial supports such as graphic organisers, link to prior knowledge, human resources (peer tutoring, teacher aides), cycle of practice and feedback at all stages
· Consult with specialist staff to integrate low tech and high tech communication supports where required. (For further information, see sites and documents such as the Visual Supports Guide from the Downs Syndrome Association of Queensland for descriptions of a range of low tech communication support options and Spectronics: Inclusive Learning Technologies for reviews and descriptions of communication devices and apps
· Reduce the amount and complexity of materials and texts
· Break tasks into smaller achievable tasks
· [bookmark: _GoBack]Incorporate software options to support literacy such as Read&Write Gold or turning on the Text to Speech features in Accessibility options (e.g. Narrator for the computer or Speech on iPad)

	Adjustments in assessment

	· Use technology to record student work
· Collect annotated work samples
· Clearly articulate goals at the commencement of the unit of work
· Assess against appropriate criteria. For example, may be against a different year level if student on Individual Support Plan
	· One-to-one conferencing
· Find alternative ways of demonstrating competency e.g. use of augmentative or alternative communication system for students with spoken communication disorders

	Supporting classroom engagement and participation

	· Align teaching practice and behaviour expectations with the identified school-wide approach to creating a safe, supportive and disciplined school for your school
· Consider developing explicit skills in behaviour management e.g. Essential Skills for Classroom Management
	· Reflect on management strategies (e.g. journal, mentor discussion)
· Be aware of impact of your own words and actions
· Improve your understanding of behaviour
· Develop checklist for identifying behaviours and triggers
· Affirm appropriate behaviour and assertively correct inappropriate behaviour
· Develop portfolio of behaviour management strategies and resources
(Churchill et al, 2013, p. 398 – 405)


Websites:
Australian Government (Department of Education and Training). (n.d). Planning for Personalised Learning and Support: A National Resource. https://docs.education.gov.au/system/files/doc/other/planningforpersonalisedlearningandsupportnationalresource.pdf
Australian Institute for Teaching and School Leadership (AITSL). (2014). http://www.aitsl.edu.au/australian-professional-standards-for-teachers/standards/list
Downs Syndrome Association of Queensland http://www.dsaq.org.au/info-and-support-pages/communication
Spectronics: Inclusive Learning Technologies https://www.spectronics.com.au/
State of Queensland (Department of Education and Training). (2016). Behaviour:
A school-wide approach to creating a safe, supportive and disciplined school (2015)
 http://education.qld.gov.au/behaviour/index.html
State of Queensland (Department of Education and Training). (2016) Classroom Connections: A Whole-school approach to supporting student learning (2013). https://classroomconnections.eq.edu.au/topics/Pages/2013/issue-6/whole-school-approach.aspx
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A whole school approach to support 

student learning



Every student has the ability to learn and should be able to demonstrate progress in their learning. 

A whole school approach ensures a cohesive response to diverse learning needs and consistent practice in a culture of ongoing improvement which sets high expectations, monitors student progress with school-wide analysis and discussion of student achievement data, and supports student learning with quality teaching focused on improving the achievement of every student. 


A whole school approach to curriculum provision, using a continuum of support, caters for the learning needs of all students. 


This includes those in need of learning support or behaviour support; those who have educational support needs arising from disability; those who are gifted and talented; and those learning English as an additional language or dialect (EAL/D), or a combination of these. Cultural and linguistic background and socio-economic status contribute to the diversity and complexity of student learning needs.


A whole school approach to supporting diverse learners 


A whole school approach directs support to different levels of student need. 


Three layers provide a continuum of support with increasingly focused and personalised teaching and intervention at each successive layer — including increasing levels of adjustments, monitoring of student learning and behaviour, and involvement of support staff. 


Schools identify the appropriate layer of support through analysis of student data and ongoing monitoring of student progress.
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Differentiated and explicit teaching for all students


Schools provide differentiated teaching to respond to the particular learning needs of all students as a regular part of curriculum provision.


Informed by student performance data and validated research, teachers vary what students are taught, how they are taught and how students demonstrate what they know. Teachers differentiate instruction in response to data and day-to-day monitoring that indicates the particular learning needs of students. Teachers purposefully plan a variety of ways to: engage students; assist them to achieve the expected learning; and to demonstrate their learning.


Teachers use an ongoing cycle of differentiating and then reflecting on its effectiveness. If there is a lack of student progress, the teacher identifies alternative approaches that are likely to result in the intended student learning. 


Schools provide enrichment and/or extension for students who are exceeding year-level expectations — refer to Curriculum Provision to gifted and talented students.

In a disciplined school environment, teachers explicitly teach expected behaviours and provide opportunities for students to practise. Teachers continuously reinforce expected behaviours, provide feedback and correction, and provide further opportunities for practice.


Focused teaching for identified students

Schools provide focused teaching for students who continue to demonstrate that they are not meeting year-level achievement standards or behaviour expectations.


Some students require additional support to meet year-level expectations in a particular strand, mode, or part of a learning area/subject. For some students, focused teaching addresses more significant support needs, and provides curriculum at a lower or higher year level. Some students require additional support to meet behaviour expectations. 


Focused teaching provides additional support by revisiting key concepts and/or skills and using explicit and structured teaching strategies, in particular aspects of a learning area or behaviour skill. Focused teaching provides students with more opportunities to practise skills and multiple opportunities to achieve the intended learning and expected behaviour.


Support staff, in disability and behaviour, and Support Teachers (Literacy and Numeracy) and EAL/D teachers work collaboratively with class teachers to provide focused teaching. Focused teaching is aligned to the class program.


Teachers monitor student progress and behaviour and identify those students who:


· no longer require the additional support 


· require ongoing support 


· require intensive support.


Gifted and talented students may require enrichment and extension to develop in-depth knowledge and understanding; and teachers may introduce some elements of the curriculum from a higher year level.


Students who are learning English as a second or additional language or dialect (EAL/D) while at the same time learning the curriculum through Standard Australian English, need specific teaching approaches to build a language foundation for successful classroom learning. Teachers identify these students’ English Language proficiency using the Bandscales State Schools (Queensland) for EAL/D Learners, and provide focused teaching to meet the particular language learning needs of students within the classroom context. Also see English as an additional language or dialect (EAL/D) learners.


Intensive teaching for a small number of students


Schools provide support for a small number of students who require intensive teaching, following focused teaching, as they continue to perform substantially below, or above, year-level expectations in a learning area/subject or across the whole curriculum. A small number of students may require frequent individual behaviour support. 


Intensive teaching involves frequent and explicit instruction, with individuals or in small groups, to develop sequential mastery of basic concepts, skills and knowledge. 


Some students may require intensive teaching for a short period of time, for particular aspects of the curriculum or behaviour skills. Other students may require intensive teaching for a more prolonged period of time. 


A small number of students may be provided with a lower or higher year-level curriculum in one or more learning areas. This is always done in consultation with parent(s) and requires an Individual Curriculum Plan. 


For a small number of students who continue to display behaviours that are deemed complex and challenging, individualised, function-based behaviour assessment and support plans and multi-agency collaboration may be provided to support the student. 


Students with a severe disability may require intensive teaching that is highly individualised, comprehensive and ongoing for the period of their entire schooling. Teachers base this highly-individualised curriculum on the F(Prep) – 12 curriculum with significant adjustments and use the  Australian Curriculum General Capabilities 
,
  to adjust the learning focus of the learning area content.   


For these students, intensive teaching addresses the individual nature and acute impact of barriers to learning and participation; and may require a multi-disciplinary team approach. (Also refer to Curriculum provision to students with disability and the Disability Policy site.)

Some EAL/D learners in their first 12 months of Australian schooling may require an intensive Standard Australian English (SAE) language teaching program which aims to develop sufficient proficiency in Standard Australian English to enable EAL/D learners to access the curriculum for their age cohort. 


Curriculum provision


The requirements for curriculum provision are specified in the P-12 curriculum, assessment and reporting framework with additional information provided below. 


Schools recognise the reciprocal relationship between learning, achievement and behaviour (see Statement of expectations for a disciplined school environment). 

Provision of curriculum, in a disciplined school environment, involves differentiation, focused teaching and intensive teaching ─ as required ─ to enable students to meet expectations (as described in Appendix 1).

School plans 

Schools develop plans for curriculum, assessment and reporting at whole school level, year level and unit level. Schools develop a school-wide behaviour plan as specified in the Statement of expectations for a disciplined school environment.

Schools also undertake individual student planning and document support provisions and adjustments where students:


· are provided a lower or higher year-level curriculum than their age cohort — for a whole learning area or for all learning areas (see Individual Curriculum Plan as described in Appendix 2)

· display behaviours that are deemed complex and challenging (Statement of expectations for a disciplined school environment)

· are in out-of-home care  (Education Support Plans are developed for students who meet the criteria specified in the Supporting Students in Out-of-Home Care Implementation Guidelines) 


· are Aboriginal or Torres Strait Islander and require learning plans focusing on high attendance and achievement (see Individual Curriculum Plan as described in Appendix 2)

· have identified health requirements including those requiring specialised health procedures (an Individual Health Plan and/or Emergency Health Plan as specified Management of Students with Specialised Health Needs Flowchart 1).

It is also advisable to document the focused teaching and intensive teaching strategies used to support individual students.  


Appendix 1  


		Curriculum 

		Continuum of support  in response to student data 

		Teaching 



		Year-level curriculum and achievement standard for age cohort – for most students

		Differentiated and explicit teaching for all students.  

		Differentiated and explicit teaching within the school’s pedagogical framework; and differentiated, explicit teaching of expected behaviours.



		

		Focused teaching – for identified students. 

		Additional scaffolding and support to enable students to meet or exceed year-level curriculum achievement standards; and the school’s behaviour expectations.



		

		Intensive teaching and support – for a small number of students who are achieving well below or above the year-level achievement standards in some or all learning areas, or whose behaviour continues to be inappropriate despite focused teaching.

		Frequent and explicit instruction for sequential mastery of basic skills and knowledge.


Some students may require intensive teaching for a short period of time, for particular aspects of the curriculum or behaviour skills. 


Other students may require intensive teaching for a more prolonged period of time. 


Provision of appropriately challenging learning opportunities for students requiring extension and enrichment.



		A different year-level curriculum and achievement standard in one or more learning areas – for a small number of students.


		Focused teaching – for identified students.

		Additional scaffolding and support to address more significant support needs and provide curriculum at a lower or higher year level; and additional support to enable students to meet the school’s behaviour expectations.



		

		Intensive teaching and support – for a small number of students who are achieving well below or above the year-level achievement standards in some or all learning areas; or whose behaviour continues to be inappropriate despite focused teaching.

		Frequent and explicit instruction for sequential mastery of basic skills and knowledge. 


Provision of appropriately challenging learning opportunities for accelerated students.



		A highly individualised curriculum, based on the Australian Curriculum extended General Capabilities of literacy and numeracy to access Australian Curriculum learning area content.

		Intensive teaching and support – for a very small number of students – those with severe disability requiring highly individualised learning expectations and significant educational support.

.

		Intensive teaching that is highly individualised, comprehensive and ongoing.






		

		Intensive SAE language teaching and support for a very small number of students – those within their first 12 months of Australian schooling who are in significant need of SAE language support

		Intensive SAE teaching in order for EAL/D learners to develop sufficient proficiency in SAE to enable them to access the curriculum for their age cohort.





Appendix 2


Individual student planning for providing different year-level curriculum 

The following process is recommended for developing individual plans when students are provided a lower or higher year-level curriculum than their age cohort — for a whole learning area or for all learning areas.

1. Collaborate with the relevant school officers (e.g. Principal, ST(LaN), Guidance Officer, HOC, HOD, HOSES or Deputy Principal) and with parents.

2. Document plans for the next reporting period. 

3. Identify which year-level achievement standard the student can demonstrate. This will enable the selection of the appropriate year-level curriculum to be taught.


4. Identify:

· the differentiation and focused teaching already provided to the student 


· the year-level of the curriculum to be provided during the next reporting period 


· elements of the curriculum likely to require focused teaching and additional support


· focused teaching strategies to be implemented in the next reporting period

· other support to be provided.


5. Gain parental approval for this Individual Curriculum Plan. 


6. Assess student achievement on the achievement standard for the year-level curriculum taught – as identified in the Individual Curriculum Plan.

7. Provide special provisions in the conditions of assessment as required — refer to Assessment. 


8. Review the Individual Curriculum Plan each reporting period in collaboration with the student (where possible), parents and relevant school officers (e.g. ST(LaN), Guidance Officer, HOC, HOD, HOSES or Deputy Principal). This involves examining work samples to determine the year-level achievement standard that the student has demonstrated. This will again support the selection of the appropriate curriculum to be provided in the next reporting period.


9. For gifted students who have been accelerated, a review must take place after a minimum six- week trial as the accelerated placement may not match the needs, interests and abilities of the students. This applies to students provided either subject/learning area acceleration or full year-level acceleration.


10. Report student achievement on the Achievement standard for the year-level curriculum taught – as identified in the Individual Curriculum Plan. 



Use the relevant year-level reporting for gifted and talented students who have a signed-off acceleration plan where they have been progressed to a higher year level.


11. Gain parental approval for the reviewed Individual Curriculum Plan for the next reporting period. 


� 	�HYPERLINK "http://www.australiancurriculum.edu.au/GeneralCapabilities/Overview/General-capabilities-in-the-Australian-Curriculum"��Australian Curriculum General Capabilities� Literacy Level 1 , Numeracy Level 1



� 	�HYPERLINK "http://www.australiancurriculum.edu.au/StudentDiversity/Pdf/StudentDiversity"��Student Diversity and the Australian Curriculum: Advice for principals, schools and teachers� (ACARA 2013)







�	Provision of a different year level curriculum for one or more complete learning areas is always done in consultation with parent(s) and requires an Individual Curriculum Plan.
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